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'The, goal t)f the Hpme-School--Commuftity Agents (HSCA) 
Program is to'help d ij^r^ipHive make a positive adjustment to 

those elements i'n the irvJJjjS'es ' Which interfere . with their success in 
school .' In 1982-83, .20 HS6A served 8 high schools and 12 middle ^ ^ 
schools in Columbus Ohio. Jiach agen^ worked ir\ depth witJj 
approximately 60 descriptive pujJils and served as. a. 
hpme-school-commun i ty liaison, Thii^ report evaluates the 1982-83 
jSrogram in regard to four stated program objectives fox?- the year* 
Data were collected in seven information ar^as:. (1) pupil attitude 
.(using the Demo p. D Scale); (2) pupil entry ; ^ ( 3 )^ pupi 1 census; (4) ^ 
pupil questionnaire; (5) professional staff survey; (6) HSCA activity 
logs; and (7) inservice evaluation. The evaluaJtrdn sample cpnsisted 
of 400 pupils, grades .6 through 12, randomly selected fr<^ the 1,.200 
in the project* Findings indicate the project -was successful in 
identifying disruptive. students and helping them make some positive 
adjustments. Pupils and j)rof ess ional staff involved in the project 
considered it valuable. Honever, pupils did not ^show a statistically 
significant improvement in student attitude. The. appendix contains 
post test dropout prbbfebi li ty catego*ry tables for each grade , and six 
of the evaluation instruments. (BS), ^ 
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Ohio Disadvantaged Pupil Prj'ograin Fund 



FIKAL EVALUATION REPORT , - 
HOME- SCHOOL AND ADULT INSTRUCTION/ "COMPONENT 
^ • HOME- SCHOOL-COMMUNITY AGENTS PROJECT 

- ' July, 1983 • * . 

. ' Program D eflorlPtlon ^ ., " 

The Hoine-School-Community Agents _ project - has been operating in the 
Columbus Pub;Lic Schools since the '1968-69 school year. , The overall 
goal is to help disruptive pupils make*' a positive adjustment to those 
elements in their lives that interfere with' their success in school. As 
defined by the BeCA 4)roject, "disruptive" re^eirs, to any Action 6r 
behavior which interrupts the educational process ' of the pupil in or out 
■of the school. - • 

To reach the 1982-83 project goal, 20 Home- School -Community Agents 
(HSCA) served 8 high schools and 12 ^middle schools. The schools are 
listed below: ' 



Hit^h 5?ohOQl3 

Briggs 

Brookhaven 

East 

Linden MoKinley 
Mnrion Franklin 
South 
West 

Whetstone 



Elldlft Schools 



Barrett 

Beery 

Crestview 

Eastmoor 

Everett 

Hilltonia 



Indianola 

Lixoinoor 

Medina 

Mohawk 

Starling 

W^stmoor: 



Eaoh HSCA worked on an in-depth basis with approximately 60 pupils 
who had been ^identified as disruptive. ^ Each HSCA was asked to<designate 
20 of these pupi],s for inclusion in the evaluation sample. . In addition 
to dinect contact With project pupils, the HSCA served ^ a:3: a 
home-school-community liaison to promote undertetanding^ a,nd to assist 
pupils in their adjustment to the school environment. 

Evaluatio n Oblectivea 

(fbleotlve 1.0 The group of selected pupils who are served by the HSCA 
for the entire treatment period will show statistically significant 
improvement in their attitude toward the school environment! ^ 

m 

O t^iQotlve 2,0 ' At the culmination of the agent-pupil sessions, at .least 
50$ of the. selected pupils will demonstrate a Ipositiye adj^^troent to 
those elements of the pupils V lives which interfere with their success 
in school/^ 
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Criterion 2.1 . Identification of "disruptive" elements and/or pupil 

cQncern which appear to. be obstructing pupil 
' achievement- ^ 



Criterion 2.2 Evidence of positive adjustment of at least 50% 
of" selected pupils* 

Qbiective ^.0 To serve as a hopae-'School--oommunity liaison to promote 
understanding and assistance^ for -the adjustment of pupils to the school 
environment. % 

Criterion 3-1 Evidence of working with home, school, and/or 

community agencies to promote understanding and 
\ , assistance for tl^e adjustment of pupils to the 

- school environment. 

Obiective To provide at least two inservice sessions to program 

personnel such that at least 80$ of the inserviee participants will rate 
each se^ion as valuable in providing information that will assist them 
in carrying out their program responsibilities, 

9 ^ . / ■ 

.Evaluation Design \ 

' The evaluation design i'or the HSCA Project called for the collection" 
of data in seven areas. Except for Demos D Scale the Appendix contains 
a copy of each' instrument used in th^ evaluation. 

^ 1. Pupil Attitude Information , ' 

X \ ' 

, The Demos D Scale (DDS,; Demos, 1970) provide a measure of pupil 
attitudes and- the prcbability of dropping out of school. The 
pretest was given during the week of October' 25;. 1982 and the 
posttest was given during the week of May 6, 1983» 

y 

The DDS is composed of 29 items that yield four Basic Area 
Scores and a Total Score. Pupils are asked to rate each item on 
a 5--point scale that, except for or\e iteiq, ranges from ^nearly 
always" j to "nearly never"^ Higher scores^ indicate a poorer 
attitude and a higher probability of .dropping out of school. 
- The four Basic Area Scores and Total Score are as follows: 

T (Teachers) : Deals with attitudes toward teachers counselors, 
and administrators. This * area is comprised of 10 i^ems witji 
•scores fanging from 10-50. 

E (EdyiQatlon ) : Deals with attitudes toward educationfp^feraining, 
and college. This area is comprised of nine items with scores 
ranging from 9^45- 

P (Peera); Deals^lth attitudes toward peers and. parents. This 
area is comprised NQf fUve items with scoifes ranging from 5-25. 

g (School^ : Deals with attitudes toward school behavior. This 
area is comprised* of five items with scores rainging from 5-25. 
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Total Score : The ,text publisher indicates that , based pn the 
results of clinical experience, ^hlg is the best predictor of 
dropping out of school. Scores range from 29^-1^5. , \ 

The test publisher cit^ the six uses for the DDS. First, it 
provides an objective method for obtaining expressions of attitudes 
related -to dropping out of school • ^ The DDS is of special help In 
working with Junior and senior high school ,students • Second , it 
identifies students with strongly negative attitudes toward' teachers 
and school, so preventive or corrective work can take pletce while 
student3 still are in school- Third, the instrument can make \t 
'possible to alert parents of children who indica'te that they may 
drop out of school. Fourth, data can be provided about /students to 
facilitate the counseling or psychotherapy of problem children* 
Fifth, data can be usfed to structure or develop school programs for 
identifying and working wij^h' potential dropouts so schools can be of 
help *in reducing dropouts. Sixth, the instrument can provide a 
re;3earch approach in areas such as dropping out of school, adjusting 
to school, attitude formation, effective learning.,* etc.. 



2. Pupil Entry Information 

The Pupil Entry Inforlaation Sheet provided individual pupil data on . 
thc»e elements obstructing pupil achievement which formed the basis 
for assigning pupils to the project. It also Idtntified the person 
referring the pupil to JtETe project* It was complied by the HSCA^s, 
and collected in October, 1982. 

3» Pupil Census Information 

HSCA's completed a Pupil Census Form for ^ach pupil in the 
evaluation sample* These forms were collected in the middle of May, 
1 983. Pupil Census Forms provided :j|ndividual data ^ki seven items: 
pupil involvement with the cou^^t, number of month? in the prqjecl^^ 
number of contacts with the iWpil , number of in~school conferences 
with *the pupil, number of home visits made regarding the pupil, 
pupil referral to a community agency, and an assessment of the 
pupils ' adjustment to school. 

4 . Pupil Questionnaire Information 

The Pupil Questionnaire Was used to^ survey pupils in the evaluation v 
sample to determine their perceptions of the HSCA's role in 
providing, adjustment to the home--school-community. environment, and 
for evidence of , pupils * adjustment to school The instrument was 
administered in' Febrliary , 19B3* - J . 

■ft 

5. Professional Staff Survey Information ' 



ERIC 



The Professional Staff Questionnaire was designed to ^determine 
perceptio'ns of school prof essional staff regarding the HSCA role as 
a liaison between the school and the hojrie and community. It was 
administered in the latter half of February, 1983, to those members 
of school professional staffs who had referred pupils for inclusion 
in the HSCA Project, as determined from the Pupil Entry Information 



Sheet. 
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6. HSCA-Log Informatioo 

The purpose of th^ HSCA Log Sheet was to provide (Jocumentation 
of*^ a Home-School-Community .Agent^s activities in a single^ day, 
• -The instrument was completed twice by each HSCA, once tluring 
November, 1982, and once during. April , I983. - Speclific days to 
be logged were assigned randomly. / 

7- Inservice Evaluation Information 

The General Inservice Evaluation Form was used to document the ^ 
numb^ of inservice meetings held and obtain the ratings of 
HSCA*s regarding the value of inservj^oe that was provided. 
Ratings were obtained in the following areas; how worthwhile the 
meeting was, usefulness of the information presented, time 
available to ask questions, and how 'adequately questions were 
answered. The rating scale used wa^ (1) Strongly Disagree, (2) 
Disagree, (3) Undecided, (H) Agree, (5) Strongly Agree. 

Malor Finding? 

The evaluation sample^ consisted of ^00 pupils who were randomly 
selected from the 1 ,200 pupils served by the project. The grade and sex 
of sample pupils is presented in Table ^. The sample was ^comprised of 
132 girls and 268 boys. , ^ 

Table 1 

Grade and Sex of Pupils 
in the Evaluation Sample 




Pupils 



Grade 


Served 




Girls 


Boys 




6 


50 




17 


- 33 




7 


•75 




23 


• .52 




8 


115 


f 


. 32 


83 ^ 




9 


66 




22 




« 


• 10 


^6 




. 17 


29 




1 1 


27 




9 


18 




12 


21 




12 


9 




To.tal 


^00 


\ 


132 


268 






» 
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Objective 1.0 required that the group of selected pupils who w^re 
served by the HSCA for the entire treatment period would show 
stiatistically significant improventent in their attitude toward the 
school environments 'The pupils wWe pretested during the week of 
October 25, 1982 and post tested duringxthe week of May 6, 1983 with, the 
Demos D Scale (WS) . The DDS yields four Basic Area Scores and a Total 
Score which provide data to be compared iWith the standardization group. 
Scores can be iTaterpreted in terms of probability of dropping out of 
school. The higher the score the greater the probability of. dropping 
out ofV school-, If it can be assumed tha% pupils with a high probability 



of dropping but of school have a poor attitude about teachers, and. 
school behavior, a lower posttest score on the Demos D ^ale should be * 
oije indication of a "positive^ change in attitude, r - - 

'Pretest-posttest DDs' scores were collected- for 232' (58.0$)^ of the 
400 pupils in the evaluation sample* To determine if sample pupils did 
show statistically significant improvement in a1»,titude, a _t-test for 
correlated data of the DDS Total Score was calculated. Table 2 contains 
the results of this analysis. The Ji^-value was not statistically 
significant (jb. <-05). Thus, 'Objective 1*0 was not achieved*. The 
average posttest DDS Total Score wa^ slightly higher (more negative) 
than the pretest average* An examination of these data indicated no 
marked changes in pupil attitude, 

Table 3 contains descriptive data regarding the pretest-post test DDS 

Basic Area Scores and Total Score reported by grade level* Slight 

improvement in attitudes toward teachers was found in grades 8 and 10, 

Improvement in attitiide "toward education was^found in grades 8 and 11* 

Improvement in attitudes toward school behavior are found in grades 8 
and 10, • 



Table 2 

Means, Standard Deviation and Aesociated 
JirValue of the Pretest- Posttest 
DDS Total Score 

\ 





•Pretest 


Posttest * 




Number of 

PUDilS 


Mean 


Standard 
Deviation 


Mean 


Standard 
Deviati«ii 


t-Value 


232 


63.^'' 


12.8 • 


64.7 


13.J^ 





According to the dropout prob^bilitie3 provided by the test 
publisher, the pupils in the. evaluation sample had, on average, a 50% 
chance^ of dropping out before and after their involvement in the 
project. The probabilities are e;;x pressed as the chance of dropping ojat 
per' loo pupils* The data in Figure 1 show that of the 232 pupils in the 
evaluation sample, 11 pupils (4*7^) had a lower probability of dropping 
out, and 28 pupils (12*1$) had a higher probability of dropping out at 
the end of the treatment period* This same inf oripation is reported by 
grade level iti the Appendix. 



The Pupil Entry Information Sheet provided data on who referr,ed 
pupils and why they were referred, to the HSCA. Table 4 contains' a 
ranking of tha frequency and percent by school level of the reasons that 
pupils were referred. The frequencies and percents in this table are not 
additive, since a pupil could be referred for more than one reason* ; 
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Poor Grades 
schc^l and high 



ranked among the ^op referral reason? at both - middle 
scho>ol levels. Pupil-Teacher Conflict rated muchi^'higher 



at middle school (H5.H) than at high school leveX (25. 0?)., Class 
cutting as referral reason was more prominent at the high school level 
(59^^?;) than at the middle school (6.3$)aevel. Hostility to 'Authority 
rated fourth in occurrence at, the middle stehool level, and seventh in the 
high school level. 
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Table 3 

Pretest, Post test and Change Mean^ for DDS Basic Area 
Scores and Total Score Reported By Grade Level 



1 ' 


I'' 




T 


1? 


r 


• 

s 






Number 




Attitudes 


Attitudes 


Influence by 


Au ulUUQeS 

Toward 




Or»o Hp 

vJ X CL \Ji VU 

Level 


of 

PuDils 


. 


1 owaras 


lowara 
r>auoauion 


Peers and 
rarents 


Sc*iool 
^ehavior 


Total 
Score 


6 




Pretest Meah 


25.0 . 


15.8 


11 .3 


' 10.7 


62.7 






Posttest Mean 

Change, in Mean 


26.^ 
1.^ 


17.0 
1.2 


1 1 .6 
0.^ 


1 1 7 

1 .0 


66 7 
- 4.0 


7 


35 


Pretest Mean 


26.0 


16.5 


11.1 / 


11 .2 


64.8 






Posttest Mean 
Change in Mean 


27 . 8 
1.8 


18:9 
2.4 


1,1 .5 
0.4 ■ 


. 11 .2 
0.0 


. 69.3 ' 
4.5 


8 


'70 


Pretest Mean 


2^1.8 


16.0 


11 .2 


10.5 


62.6 






> Pdsttest Mean 
Chanire 'in Mean 


2M.0 ^ 
' -0,8.,. 


15.5 , 


10.5 
^0.7 


10.3 ^ 
-0.2 


60,4 
-2.2 


9 


333 ' 


Pretest Mean 


' 26.3 ' 


15,6 


10.6 


'10.9 • 


■63.4 ' 






Posttest Mean 
Change, la Mean 


27 A 
1.1 


18.6 


11.8 ' 
1.2 


•11.8 
0.9 


69.6 
6.2 


10 


25 


Pretest Mean 
Posttest Mean 

Change in Mean 


26.6 
25.^ 
-1.2 


16.8 / 

16.9 / 

• O.L , 


10.6 ~ 

10.5 

-0.1 


10.8 
11.41 
' -0.6 


64.*lB 
64.2 
-0.6 


11 


- 16 


Protest Mean 


25.3 




11 .2 


11.4 


• 65.5 






Posttest Mean 
Change in Mean . 


26.5 
1.2 




9.9 


' M .4 

^«.o . -'^ 


64.1 


12 


19 


Pretest Mean 


2^.1 


15.9 - 


10.4 


10.8 


61 .2 






Posttest Mean 
Chance in Mean 


2^1.8 
^0.7 


15.31 
'0.0) ■ 


9.9 » 
^ -0.5 


10.9 
■ 0.1 ' 


61 .5 
0.? 


Total 


232 


Pretest Mean 


25.^ 


16.^ 


11.0 


10.8 


•^63.4 . 






Posttest Mean 
Change in Mean 


'25.8 
O.ll 


16.9 
0.7 


10.9 
-0.1 


11.1 ' 
0.3 


64.7 
1.3- 



Notgf A negative change indicates' improvement . 
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Table ^^ 












N ' ' ' 


Frequency of Reasons for 


Referral 
. I - 


to HSCA 


Program 











Total 


Component 




Middle 


School 




High 


School 




« 


(Grades 6-12) 




(Grades 6-8) 




(Grades 9-12)* 




Referral Reason 


Rank 


Frequency 


% 


. Rank . 


Preauency t 


Rank 


FreQuenoy 


i 


Poor Grades 


1 


173 


^♦3.3 


1 


• 115 


^7.9 ' 


2 


58 




Pupll-T^acher Conflict 


2 


1l<9 


37.3 


2 


' 109 

r 


^5 A 


5 . 


ho * 




> 

Class Cutting 

4 * 


3 


110 


27.5 


8 


15 


6.3 


' 1 


95 




Attendance Problem ' 


J| 


101 


15.3 


5 ■ 


* 'i48 

r 




\ 3 


53 


33.1 


> 

Peer Conflict 


5 


86 


21 .5 


3 




26.7 


8 


22 


1^.8' 


Hostile to Authority 

( 

Family Problem 


6 


79 


19.8 


V 

7 


51 


21 .3 


7 


28 ^ 


17 S 


7 


"67 


16.8 


26 


10. 8„ 


- H 


' '11 


25.6 


V • 

Truancy 


8 


4 

'55 


13.8" 


6 ^ 


38 


15.8 


9 


1-7 


> 

10.6 


Law-court Conflict 


9 


31 


9.3 ^ 


10 


8 


3.3 


6 


29 


18.1 


Health Problem 


10 

\ 


17 


n.3 


9 


• 9' 


3.8 


10 


8 


5.0 


other 


9 • 


79 


19.8 




58 


2^.2 




15 


9,1 



\<5 



9 
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AS has been Indicated, a pupil may be referred to the HSSA program 
for one or more of the reasons .indicated in Table 4- In Table 5, the 
number of reasons for which individual students were -f^^^^ 
summarized. Less than one-third of the students (29. 5J) . ^^'^^'^"^ 

summarize ^^^^^^ one-third/ were referred for two 

•reasons.^ The remainder of student's were .referred for .three or more 
reasons. 



Table 5 

Nujnber of Reasons for v^ich Students were 
Referred to the HSCA Program 



Number of Reasons 
for' Referral 



1 

2 

3 
H 
5 
6 
7 
8 



118 
138 
72 
41 

19 
8 
2 
2 



Total 



400 



Percent 



29.5 
34.5 

i8:o 
10.3 
^ 4.7 
2.0 
0,5 
0.5 



100.0 



The Pupil census -Forms/ provided individual data °" /h? \ Hthat 1^9 
with the court Analysis of the Pupil Census Forms indicated that 119 
I29 85t) of the 400 pupils in the sample had been involved with the 

court|^\ * J, 

Table 6^ presents the number of months ^pupils were served by. the 
proilci These dat.a include any service received previous to the 
nresini school year. A majority of pupils the evaluation sample 
(258)"had been served by the project for 6 to ^10 months. An additional 
71 were served for 11 months or more. .Thus, • a considerable proportion, 
of the pupils have beeii served by the project for one or more years. 
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Table 6 




N. 

Nuinber of Months Pupils Were Servec^ by 
the HSCA Project as of May 16, 1983 



J Nuinber 
of Months . 



0-5 
6-10 
11-15 
16-20 
21-25 
26-30- 



^ Nuinber 
- of PUDllS 



71 
258 
30 
36 
3 
2 



Percent 
of PuDlls 



r#.5 
, 7.5 
9.0 
0.8 
0.5 



Total 



1100 



100<^ 



HSCA '3 were asked to indicate the number of contacts made with each 
pupil. Analysis of this data .indicates that 77. 5/^ of the pupils in the 
evaluation sample were se<en seven or more times. Over-half (201) were 
seen 11 or more times. A .large portion of the HSCA's time is spent in 
conferences as a result. . HSCA's indicated that seven or more in-school 
conferences were held regarding 57-855 of the pupils in the evaluation, 
sample. In addition, four "or mor6 home visits were made involving 36. 5? 
of the pupils. The .data relating to pupil contacts is contained in 
Table 7. - - 



Table 7 

Frgquency of HSCA Contacts, In-school Conferences, 
''^nd ^ome Visits with Each Pupil 





0-3 


Number 


of Contac 
7-19 1 


1 or more 


Contacts with the pupil 


3^ 


56 


109 


201 


In school conferences held 
regarding this pupil 


79 


90 


87 


1i|^ 


Home visits made regarding 
this pupil 


25^ 


77 


3^ - 


35 



s 

HSCA's also rated each pupil's final outcome in relation to - the 
original reasons for the pupil's referral. The following change 
categories were used : parked Improvement , Improvement , ^r No 
Improvement* The final outcome ratings of the 400 pupils in the 
evaluation sample are summarized 'in Table 8. ^ 
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Table 8 



0 


Number of Percentage of 
Pupils by Improvement^^Category - 




Change 


\ Number of 


Percent 

of PUDil3 


Marked Improyement 

IiDprove)cnent 

No Improvement^ i _ 


8^1 
219 


'21 .0 

5J4.8 

24.2 .„ . 


7otai 


J400 


100.0 



Table ^8' shows that 303 (75. 8^) of the pupils in the sample were 
rated .as having derived some benefit ("Improvement" 'or "Marked 
Improvement") f i^om^r the project* ^ Thus, Objective 2,0 was achieved. Of 
these, 84 ^\ were\ rated in the higlifest change category, "Marked 
Improvement^. These are encouraging results for pupils who are in the 
project- because of disruptive influences, \ " , 

u 

The pupils were* surveyed during , the week of February 21,^ 1983 with 
the locally constructed Pupil Questionnaire, The Pupil Questionnaire 
was^ designed to determine student perceptions of the HSCA role in 
promoting .adjustment in the home-school^community environment and to 
provide data regarding the student ^s adjustment to school, \ 

Of the 338 Pupil Questionnaires that were distributed, 2^p(80.55t) 
were returned. In the follqwing analysis, all per cents are l?ased on the 
number of pupils returning the , survey. - The "most frequent source of 
original referral to the program bs perceived by students wei^e principal 
or vice pri^ici pal and ' teachers (37. 5^)^ Jhe fatjt that 27. 6^ of the 
students indicated that they had come to the HSCA^^ on •th^ir own seems^ to 
speak well of the program's credibility with students. An 'additional 
11. 4^ of the pupils indicated that they entered -into the program at the 
request of their parents; this also speaks well of the program. More 
than one reason for entry could be given by the same student. The 
results of the survey are summarized in Tables 9-13. 

When asked which activities HSCA* s had performed ,in order to help 
them, students indicated the following: "Took time to discuss my 
problems with me" (80.5J); "Visited my home" (50^4^); "Arranged meeting 
with teacher(s)," {51 "Visited community agency on my ^behalf such 
as CMACAO, health center, or counseling agency " (19. 1^). 




Entry Into The Program 

4 



Percent Responding 
^ ' - . . Don ' t 

Iteason PuDll Met with HSCA Yes No Know 



V 

The principal or vioe principal arranged it 


37 


.551; 


23 


.5% 


17 


.6% 
















My teacher(s) arranged It 


30 




25 




12, 


.1? 


I h^d a problem, and wenj^ to see the Home- 














School-Community Agentjon my own 


27. 


.6% 


33 


.5$ 




,6% 


My parents) arranged it 


11 , 




36 


.0% 


11. 


.d% 


My friend(s) arranged it . 


11 . 




^0 




9. 


.6% 



V 



Table 10 
Activities to Help the Pupll 



Percent Responding 
Don» t 



Activities 


Yes 


No 


Know 


Took time to discuss my problems with me 


SO, 5% 


6,6% 


2,2% 


Arranged meeting(s) with teacher(s) 


57. H 


1i\,0i 


7.7% 


Visited my^ home 


50, Hi 


26, S% 


3.7? 


Visited a commtinity agent on my behalf 
such as CMACAO, Health Center, or 
counseling agency 




32,7% 


21.7$ 


« 



c 
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> Table (1 1 ^ 








Atfetudes Towara Schoc^l And 


Teachera 














/ Question 


Percent Responding 

Don't 
Yes No Know 


Since I talked to the Home-School-Commiinity 
Agent, I am;, getting along better with my 
teacher; ^ 


72.1$ 


11.8$ 


9.2$ 


I feel my classroom attendance has 
improved since meeting with the Home- 
Sohool-(\ommunity Agent* 


68. 0$ 


13'.2$ 




I am keeping up wi-th my assignments 
better" since working with the Home-School- 
Community Agent* 


66.2% 


16.2$ 


U.7$ ^ 


Table 12 




\ 





PerQeptions Of The Helpfulness Of The HSCA 



Question 



The Home-School-Community Agent was 
helpful to me. 

When a pupil has trouble with school 
or with a teacher, it is a good idea 
to talk it over with the Home-School- 
Community Agent. 



Percent Responding 

Don' t 
Yes .H o Know 



82. 0$ 5-9$ 7.^% 



89.7$ ,2.9$ 7.^$ 



Pupils with problems can get help 
from the Home-School-Cominunity- 
Agent. 

_ ^ 1 



89.3$ 1.1$ 9.-^$' 
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Table 13 " " 
1 



Pupil's Adiuatment To FamUv And ?Frj ends 



} 



Percent Rej^ponding 
■ ' '-Don't 
Q.Vlfia .tJ ..<^n : Ye3 No K nov 



Since I talked to the Home-School-Communlty' 
Agent, I am getting along better with my - 

f'amily ' 61:4$ 8.8$ • 8.1$ 



Since I talked to .the Home-School- 
Community Agent, getting along 

better with my, friends. > 53-8$ 11.8$ 



12.5^5^ 



) 

IP* - ^ V 

.students were asked about their adjustment since stalking' with the 
HSCA. Of the students responding, 72.1$' said that they were getting 
along better with their teachers, 61.4$: said th1at they were getting 
along better with their families, and 54.8$ said that they were getting 
along better with their friends 

It seems that a large proportion of the HSCA's efforts -are directed 
y toward student conferences. When , asked if it was a good idea to talk 
over their school-related problems with the HSCA, 84.7$ of students 
responded "yes". Over 89$ agreed that students with problem's can get 
help from the HSCA. When ashied if the HSCA' j^&s helpful, 82.0$ answered 
"yes". More than two-thirds of responding students agreed that their 
classroom behavior had improved (68.0$) and that they were doing better 
in keeping up with their assignments^ (66,2$) since meeeting with the 
HSCA. ' Y ■ \ 

The professional staff members were * surveyed during the period of 
Fe^uary 14th through- 25 th, 1983 with the locally constructed 
Pjr^essional Staff Survey. The Professional Staff Survey was designed 
to determine p.erceptions of school professional staff regarding the 
HSCA's role as a liaison ^ between the school and the home ' and • the 
community. The surveys were sent to those members of , thfe school 
professional staffs who had referred students for inclusion*^in the HSCA 
program. A total of 150 Professional Staff Surveys were distributed. 
Of this number 112 (74.7$) were returned. 

Table 14 contains the percent of staff ratings on items regarding 
the value of HSCA services. To simplify t^e analysis the. strongly agree 
and agree categories were coml?ined. Analysis of the data' indicated that 
87.4$ of the respondents viewed , the HSCA as effective in the role of a 
liaison J)etween the school, the home, and the community. The services 
of , the HSCA to the total instructional effort of the school was 
considered valuable by 91.9$ of the respondents. 
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A total, of 82. 1? of respondents reported improvement among, the 
students they had referred to the HSCA for assistance. Members of the 
professional staff generally agreed that the serlTices of the HSCA helped 
the students adjust to school ,. home, and commupity. Positive ratines 
c^L?-''^" ^^-^^ °^ respondents for adjustment .to school, by 

58. 9^ for adjustment to home, and 58. 0!^ for adjustment to the community 



Table ^^ 



Effeotivenes's of the HSCA Project 
As-Pereceived by the Professional Staff 



Item 



strongly 

Agree /' Agree U ndft^.J^jft^ 



Strongly 



No 



Disagree Disac^ree ResDon.q e 



"The Home-School-Community 
Agents role as a liaison 
between home, school, 
community is important. 

The Home-School-Community 
Agent has been effective 
in providing liaison between 
home, school, and community. 

The services of the Home- 
Schttol- Community Agent to 
the total instructional 
effort at your building 
are valuable. 

The student (s) you referred 
to the Home-School 
Community Agent showed 
some improvement. 

The Home-School-Community 
Agent helps the disruptive 
student (s) make positive 
adjustment to school. 

The Home-School-Community 
Agent helps the disruptive 
student (s) make positive 
adjustment to hpme. 

The -Home-School -y^ommunity 
Agent helps the disruptive 
student (s) make positive 
adjustment to the conmunity* 



79.5$ 17:8$' 2.7r 



67.9$ 21.ii$ 9.8$ 



61.5$ 30.-ii$ 



36.6$ ii5.5$ 13.^ 



37.5$ 45.5$ 13.4$ 



18.8$ 39.2$ 37.5$ 



-0$ 



0.9$ 



2.7$ 



3.6$ 



2.7$ 



17.9$ iii.b$ 35.7$ 0.9$ 



0.9$ 



0$ 



0$ 



0$ 



0.9$ 



0.9$ 



i|.5$ 



3.6$ 



0$ 



0$ 



0$ 



0$ 



0$ 



0$ 



0$ 



I 
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Respondents also 



Indicated 



the extent the HSCA used various 
activities to help the students the^r had referred to the program '(see 
Table 15).. The- percent of respondents giving the highest frequency 
-rating^s (i.e., Frequently, Sometimes) was 91.1$ for student conferences, 
83-9$ for home visits, 75. M for students conferences in which- parents 
or professional 3^aff were also included, and 67. 0$ for enlisting hel^ 
from community agencies. In addition, 37-5$ indicated that the HSCA had 
frequently helped the students find employment, and 62. 5^ indicated that 
the HSCA had frequently appeared in court in regard to the student. The 
high percentage of respondents that felt the HSCA used student 
conferences as a means of solving a student's problem is consistent with 
the data collected on the Pupil Survey and HSCA Log Sheets. 



Item 



Made home visits 

Held conference (s ) 
..with you concern- 
ing the student (s') 

Had conferences 
with student(s) 
you referred 

Arranged student 
conferences at 
school which in- 
cluded parents 
and/or profes- 
sional staff 

Enlisted- help 
from coqpunity 
agencies (such 
as CMACAO, CETA, 
Health Centers, 
Etc) 



I 

Table 15 

Actions Taken by the HSCA 
As Perceived by the Professiohal Staff 



f 



Percent Responding No 
-£ reqMentl:y Sg m et lm es U nde cid ed Tnfreou entlv Never Rft.spnnsf^ 



58. 9^ 



63. n% 



13.2% 



43.8$ 



36.6$ 



25.0$ 



25.9$ 



17-9$ 



30.4$ 



3.6$ 



0.'9$ 



2.7$ 



31.3$ • 7.1$ 



:\ 



19.6$ 



3.6$ 



2.7$ 



7.1$ 



3.6$ 



0.9$ 



8.0$ 



5.4$ 2.7$. . 1 .7$ 



0$ 



5.4$ 



3.6$ 



3.5$ 



5.3$ 



6,2$ 



Helped student(s) 
find employment 

Appeared in 
court in regard 
to the student(s) 



15.2$ 



27.7$ 



22.3$ 



34.8$ 



29.5$ 



19.6$ 



5.4$ ' 13.4$ 14.2$ 



0.9$ 



8.0$ 



9.0$ 



17 
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' phe HSCA Log Sheet is an evaluation instrument which provides 
documentatlorf- of ;the activities ■ of a HSCA in a single day.. The 
instrument was completed twice by each of the 20 HSCA's; once during the 
period of November 15-19, 1982, and once during the period of April 
V ' ^^^3- "^^^^^ months were selected in order to get estimates of 

the "typical" expenditure of a HSCA's time. HSGAts- - were randomly 

assigned days to log activities during both time periods. Combined data 
from the two administrations of the HSCA log are presented in Tables 16 
II' ..ol^.*"^^ presents the total t;Lme in hours and minutes logged by 
the 20 HSCA'ft during the two days that were logged. Table 17 contains 
the average time In hours and minutes that would typify a HSCA's average 
daily involvement within these categories. 



Table 16 



Activities Logged by the HSCA's on tb* November and 
April Log Sheets, By Time and Percent Involved 



Activltlefl 



Conferences at School 

! ■ ' . ^ ' 

With Students 
Wlt>i .Sxjhool , Personnel 
With Parent 
With Community Agency 
' Witt? Other 

Total Conferences at School 

Voluntary School Duties 
Home Visits 

Transport Stxident (Other Than Home) 
Telephone Contact 

Records, Reports, Paperwork, General 
^ Office Work 

Supervising Special Projects 
Check on Absent Students or Problem 
Students 

Assigned School Duties 

Utilizing Community Agencies or Resources 
Court Appearance 
Dealing, with Disturbances 
Attend Works^iop or Staff Meeting 
Other . 



Total Time 
■(Hours andTl4jnnt.fta) 



Total Time Logged by 20 HSCA's 



70:^12 
21:07 
11 .26 
^:08 
3:25 

110:^18 

30;31 
35; 05 
7;^0 
21:5o 

20; 32 

17:15 

13:4ii 

20; 36 
3:52 
5:45 

14:19 
1:45 



i Qt Time.. 



309^: 12 



22.9 
6.8 
3.7 
1 .3 
1.1 

35.8 

9.9 
11 .3 
2.5 
7.0 

6.6 

5.6 

4.4 

6.6 
1.3 
1.9 
4.6 
,0.6 
1 .9 



^7 



100,0^ 



i 
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Table 17 

A Typical HSCA Work Day as Summarized 
frdm the November and April HSCA Log Shee.ts 



AotlyH^ 



Time per Activity 
_ ( Hours and Mlnute<^^ 



Conferenoea at School 

^With Student 
With School Per^sonnel 
With Parent 
With Community Agency 
With Other than Above 



Average Conferences at School 
Voluntary School Duties 
Home Visits 

r 

9 

Transport Students (Other than Home) 
* Telephone Contact 
Records,' Reports, Paperwork, General Office Work 
Supervising Special Projects 
Check on Absent Students or Problem Students 
Assigned School Duties 

Utilizing Community Agencies or Resources 

Court Appearance 

Dealing „with Disturbances 

Attend Workshop or Staff Meeting 

Other ^ 



^ 1:^*6 
0:32 
0: 17 
0:06 
0:05 

0^52 
0:11 
0:32 
•0:31 
0:26 
0:21 
0:31 
0:06 
0:09 
0:21 
0:02 
0:09 



Average Time, All Activities 



7:^3 



19 



J 
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— Obj-eotive 3-0 required evidence that the HSCA's worked with ."home, 
school, and community agencies. The data in Table- 18 indi^te that 
considerable proportions .of the HSCA's time was involved 'in direct 
servioe^ to students (29.8$), activities involving the school (33.6$), 
and activities involving the home (15.0$) with a smaller portion of the 
.time involved with community agencies and resources (H.H$). The data 
indicate that Objective 3.0 was achieved. 



Table 18 



I 



Summary of HSCA Activities by Percent of Time, ,and b 
Average Time Involved in a fypioal HSCA Work Day 



T yp e o f A otlYlty. 




Direct Service to 

Students , 92:06 

Activities Involving 

the Home .^6:3^ 

Activities Involving 

the School 103: il8 

Activities Involving 

Community Agencies 13:^5 
►1 ^ 

Misoellaneous Activ-, 

ities ' 53:02 



Total Time Logged Percent Average YTi&e per Day 
(Hpurs and Minutes) of Tlm^ ( Hourq and Minutest 



Total, All Activities 309:12 



29.8 
15.0 
33.6 

17. .2 



100.0 



2: 18 
1 :09 
2:36 
0:20 
1 :20 



7:% 



Objective 4.0 was to provide at least two inservioe sessions to 
program personnel such that at least 80$ of the inservioe participants 
would rate each session as valuable in providing inforo^tion that will , 
assist them in carrying out their program responsibilities* There were 
four inservice meetings for HSCA's in the school year. The topics and 
dates of these meetings were as follows: Orientation, September 9, 
1982; Buckeye Boys Ranch, October 21, 1982; Project GOALS and Alcohol 
Use and Drug Abuse, November 18, 1983; and Alcohol Use and Drug Abuse, 
January 27, 1983. The meetings were rated by the HSCA's using the 
General Inservice Evaluation Form. Two of the inservice meetings were 
Judged by all of the participants to have provided information that 
would assist them in their program. The other two meetings were Judged 
by 93.9$ of the participants to have provided information that wouldjT 
assist them in their program. The combined responses from the four 
evaluated meetings are summarized, in Table 19. The rating sca,le key 
is: SD = Strongly Disagree, D- = Disagree, U = Undecided, A = Agree, and 
SA, = Strotigly Agree. Thus Objective 4.0 was achieved. 
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Table 19 



19 



Average Responses and Response Frequencies 
for Reactions to Inservice Statements 



.Statemants. 



Responses 



Number Average SD, D U A SA 
Responding Response (1) (2) (^) (H) (^) 



I think this was a 
very worthwhile 

meeting. " 60 

The infoj-mation pre- 
sented ±n the meeting 
will assist me in my 
program. ^ 60 

There was time to 
ask questions pertain- 
ing to the presentation. 60 

Questions were answered 
adequately. - 60 



4.6 



4.5 

^7 



0 



0 



14 4i| 



12 



I 



15 



46 



41 



16 41 



The project had four objectives. The first objective stated that 
the group of selected pupils who are served by the HSCA for the entire 
treatment period will show statistically significant improvement in 
their attitudes toward the school environment. The ^second objective, 
states that at least 50^ of the pupils in the evaluation sample 
demonstrate a positive adjustment to those elements that interfered with 
their success in school. This objective required identification of those 
elements which appeared to be obstructing pupil achievement^ and 
evidence of positive adjustment by at least 50% .of the pupils in . the 
evaluation sample. The third objective was to serve as a 

home-school-community liaison to promote understanding and provide 
assistance for pupil adjustment to the school environment. This 
objective required evidence of working with home, . school , and/or 
community agenciea. The fourth objective was to provide two Inservice 
sessions to project personnel. 

Objectivje 1.0 was not achieved. Pupils did not show statistically- 
significant (ji < .05) improvement in their attitude as measured' by 
the Total Score of the Demos D Scale (DDS). An examination of the 
pretest-posttest DDS data indicated that there were no marked changes in 
pupil attitude at any grade levfe 'for any of the four DDS Basic Area 
Scores or Total Score. Other evaluation data,' which are summarized 
below, suggest that the DDS may well have provided an accurate picture 
of the serious nature of the attitudinal problems of project pupils; 
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The second criterion of Objecti^'e 2.0, evidence of pupil adjustment 
by at least . 50$ of the pupils sampled, was primarily evaluated on the 
basis of individual data from the Pupil Census Forms. As rated by the 
HSCA's, 75. 8$ of pupils in the evaluation sample showed evidence of. 
change in a positive directioii. (5^.8$) showed "improvement" and 21 .0? 

^ showed "marked improvement". Further verification of the attainment of 
this criterion was provided by the Pupil Questionnaire and the 
Professional Staff Questionnaire. The majority of pupils responding to 
the Pupil Questionnaire reported that they were getting along better* 
with their teachers (72.1$), families (61. ui), and friends ($4.8$) since 
talking with the HSCA. Of those, who responded to the Professional Staff 

\ Questionnaire, 82.1$ reported improvement among the pupils they had 
» referred to the HSCA for assistance. The data indicated that both 
criteria for Objective 2.0 were met, tljius Objective 2.0 was achievegl. 

Objective 3.0 'required evidence of working with home, school, and/or 
community agencies to promote understanding and . provide assistance for 
the adjustment of pupils to the^ school environment. Data from two 
administrations of the HSCA Log indicated a considerable proportion of 
the HSCA's time was used for direct service to pupils (29.8$),, 
activities involving the school (33.6$)," and activities inv,olving the 
^home (15.0$), with a smaller proportion of the HSCA's time (4.4$) being 
used for activities involving comiiiunity agencies or resources. Further 
verification of aqtivities performed by HSCA's was found in the analysis 
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and whilp the pupils, professional staff, and. HSCA's perc&ived that 
pupils had improved, their improvement was not sufficient/ to change 
their attitudes as measured by the DDS. 

The primary purpose of the DDS is determine the probabilities of 
' a pupil dropping out of school. The assumption is made that students > 
who are likely to drop out of school have a poor attitude about teachers' 
and school. The test - publisher states that' the DDS may be used ' to 
identify students with strongly negative attitudes toward teachers and 
school, but cautions that DDS scores be used with all other available 
information, concerning the student. It Is not ' advisable ^hat DDS scores 
by themselves^ . be us&d for definitive diagnostic purposes. Project 
pretest^ mean scores for the DDS Basic Area Score on^ Attitudes Toward 
Teachers indicat^^ithay in this area a majority of pupils in the sample 
had a strong or ver^^rong probability of dropping out of school. This 
was also reflected in the fact that pupil-teacher conflict was the 
referral reason second most often c^ted for pupils needing the services 
V. of the HSCA. • , ■ 

_ • The first criterion of 0bject4,ve 2.0, identification of those ' ' 

elements which appeared to be" obstructing pupil achievement, was 
evaluated x)n the basis of the Pupil Entry Information. Sheet. The 
instrument p/'ovided individual pupil data which could be used by ttie 
HSCA, as well as for project evaluation. The four most frequent reasons-- 
for referral to 'the project were poor grades, pupil teacher conflict, 
class cutting, and attendance problems. More than two thirds (70.5$) of 
the pupilSi in the sample were referred for two or more reasons'. 
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of the Pupil Questionnaire and the Professional Stajff Questionnaire. 
Analysis of the Professional Staff Questionnaire al3o ffidicated that 
87.4$ of the respondents viewed the HSCA- role of -home'^jsohooi-ooimnunlty 
liaison to be important, and 89 .'3$ rated the -HSCA^ as very effective in 
providing liaison services. The data* indicated that Objective 3.0 was 
achieved. 

Objective U.O was to provide at -least two inservice sessions to 
program personnel such that at least Q0% of the inservige participants ^ 
will rate each segsion as valuable in providing inf orypation that will 
assist them in carrying out their program responsibilities. Four 
inservipe meetings were held during .the 1982-83 school year. Ratings 
given by 96.7? of the participants in these meetings indicated that the 
infbrmati<?n presented would assist them in- their program. Both criteria 
• for Objective 4.0 were achieved, v. 

♦ ■ / 

. . The 'data qoftected for the 1982-83 Home-School-Community Agent 
pro'Ject indicate that (the project " was successful in identifying 
disruptive pupils and helping them make some positive adjustment to 

. those elements in their lives that interfere with their success, in J, 
school. In addition, the pro'ject was considered valuable by pupils and 
professional staff members ijavol'ved in the project. ~ However^ pupils did 
not show statistically significant (jc <.05 ) improvement in their 
attitude as measured by ^he Total Score of the Demos D Scale. 

The scJhool system has juat completed a comprehensive, tWo year study 
of the high schpol program. The findings of the study *and 
recommendations for improvement of higfr school education wilT be 
reported to the superintendent in July of 1983. It is recommended that 
the goals of the Home-School-Community Agents project be 'revieWed in 
light of that report to determine if the program' i~s "coiisistent with the 

^plans ' to improve high school education or if it would be more 
appropriate to direct the expenditures' for the HSCA program to other 

\^f forts. 
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Demos, Q.D. , The Demos D (Dropout) Scale . Los Angeles 
<t3) Calif ornia: Western Psychological' Services, 198| 
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Post test Dropout Probability Cate^jories 



_25. 



5jQ 1 



2SL 



90 



Pretest 
Dropou€ 
Probability 
Categories 



Total 



0 



1 

JUL 



191 



0 
0.0 



0.0 



0 0 ' 0 

0.0 0.0 " 0.0 



31 



9 < 



0 
O.D 



0 
0.0 




• 232 
100.0 
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Note. Pupils on the diagonal showed np change In category. Pupils to the left of the 
diagonal moved to a more positive category. Pupils to the right of the diagonal moved to a 
more negative category. 

Figure 1. Crosstabula:tion of the Number and Percent of Pupils in Pretest-Posttest 
Dropout Probability Categories (Chance of Dropping Out Per 100 Pupils) 
Based on Demos D Total Score for All Pupils 
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Posttest Dropout Probability Categories 



25. 



3SL 



-IXL 



Total 




0 
0.0 



0 
0.0 



0 
0.0 



0 
0.0 



0 
0.0 



0 
0.0 



25 



0 
0.0 



0 
0.0 



0 
0.0 



0 
0.0 



.0 
0.0 



0 
0.0 



Pretest 
Dropout 
Probability 
Categories 



50 



0 
0.0 



0 
0.0 



23 
67.6. 



6 

17.6 



3 
8.8 



32 
9^.1 



70 



. 0 
0.0 



0 
0.0 



0 
0.0 



2 
5.9 



0 
0.0 



2 

5.9 



90 



0 
0.0 



0 
0.0 



0 
0.0 



0 
0.0 



0 
0.0 



0 
0.0 



Total 



0 
Q.O 



0 
0.0 



23 
67.6 



8 

2S.5 



3 
8.0 



3*1 
1QQ.Q 



Note. Pupils on the diagonal showed no change in category. Pupils to the left of the 
diagonal moved to a more positive category. Pupils to the right of the diagonal moved to a 
more -negative category. 



- Figure 2. Crosstabulation of the Number and Percent of Pupils in Pretest-Post test 
Dropout Probability Categories (Chance of Dropping Out Per 100 Pupils) 
' Based .on DDS Total Score for Grade Six 



Posttest Dropout Probability Categories 



3iL 



Total 




Pretest 
Dropout 
Probability 
Categories 



Total 



0 



' 1 
2.9 



26 



6 

17.1 



2 

3^ 



35 

AQSUL 



Note. Pupils on the diagonal showed no change in category. Pupils t6 the left of the 
diagonal moved to a more positive category. Pupils to the right of .the diagonal moved to a 
more negative category. " " 



Figyre 3. Crosstabulation of the Number and Percent of Pupils in^Pretest-Posttest 
Dropout Probability Categories (Chance of Dropping Out Per 100 Pupils) 
Based on DDS .Total Score for Grade Seven 
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Posttest Dropout Probability Categories 



Total 




Pretest 
Dropout 
Probability 
Categories 



Total 



0 



67 
Q5.7 



1 

JUL 



2 

2.q 



70 
1QQ.0 



Not^. Pupils on the diagonal showed no change in category. Pupils to the left of the 
diagonal moved to a more positive category. Pupils to the right of the diago^pal moved to a 
more negative category. 



Figure ^1 



Crosstabulatlon of the Number and Percent of Pupils in Pre^est-Posttest 
Dropout Probability Categories (Chance of Dropping Out' Per 100 Pupils) 
Based on DDS Total Sftore for Grade Eight 



Posttest Dropout Probability Categories 



^ 2S ' '50 70 o_SQ. Total 



Pretest 
Dropout 
Probability 
Categories 




Total 0 0 22- 9 2 33 

J ^ (Mi (M) 66,7 27.^ 6>1 100.0 



Note, Pupils on the diagonal showed no change in category t Pupils to the left of the 
diagonal moved to a more positive category. Pupils to the right of the d/agonal moved to a \ 
more negative category; 

Figure 5. Crosstabulation of the Number and Percent of Pupils in Pretest-Posttest ^ 
Dropout PrSt)abllity Categories (Chance of Dropping Out Per 100 Pupils) 
^ased on DDS Total Score for Grade Nine 
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Postteat Dropout Probability Categories 



25 



3Sl 



Total 



Pretest 
Dropout 
Probability 
Categories 




0 
0.0 



0 

o'.o 



21 
8i|.0 
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12.0 



0 
0.0 



Total 



0. 



0 



21 



16, Q 



0 .V 
Q.O 



25 
I'QQ.Q 



Note. Pupils on the diagonal showed no change in category. Pupils to the left of the 
diagonal moved to a more .'positive category. Pupils to the right of the diagonal moved to a ^ 
more negative category. ' . 

Figure 6. Crosstabulation of the Number and Percent of Pupils in Pret^st-Posttest 
Dropout Probability Categories (Chance of Dropping Out Per 100 Pupils) 
tfased on DDS Total Score for Grade Ten ' 
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Poattest Dropout Probability Categories 
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70 
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0 0 0 0 0 

0.0. 0.0 0.0 0,0 0.0 
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J3 0 
81.3 » 0.0 



0 
0.0 



. 13 
81.3 
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-0 - 
0.0 



6.3 6.3 0.0 
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90 0 
0.0 



0 0 ' 1 \ 0 

0.0 0.0 6.3 0.0 



1 

6.3 



Total 
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Note. Pupils on the diagonal showed no change In category. Pupils to the left of the 
diagonal moved to a more positive category. Pupils to the right of the diagonal moved to a 
more negative category. 



Figure 7. Crosstabulation of the ^^umber and Percent of Pupils in Pretest-Posttest 
Dropout Probability Categories (Chance of Dropping Out Per 100 Pupils) 
Based on DDS Total Score for Grade Eleven 
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Posttest Dropout Probability Categories 



Pretest 
Dropout 
Probability 
Categories ' 




Total 0 0 18 1 0 19 
^ (M) 5^ (M). 100.0 



Note, Pupils on the diagonal showed no change in category^ Pupils to the left of the 
diagonal moved to a more positive category. Pupils to the right of the diagonal moved to a 
more negative category. . u 



Figure 8. Crosstabulation of the Number and Percent of Pupils in Pretest-Posttest 
' Dropout Probability Categories (Chance of Dropping Out Per 100 Pupils) 

Based on DDS Total Score for Grade Twelve 



for purt)Oses of Data Processing 
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COST CENTER 
S8CIAL SECURITY NUMBER 
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1-5 
6-8 



(9-17) 



HSCA 

PUPIL ENTRY INFORMATION SHEET 



HSCA. 
School. 



Fi rst 



Student Name 

M.I. Last 



-3T 



ERIC 



Student 
Number 
(18-23) 



(2^-25) 



Referral Reason (s) 

i (39-49) ^ 

'01. Hostile to Authority 07. 

02. Pupil -Teacher Conflict 08. 

03. Law-Court Conflict 09. 

04. Class Cutting 10. 

05. ^ Family Problem 11. 

06. Attendance Problem 



Truancy 
Peer Conflict 
Poor Grades 
Health Problem 
Other 



01 02 



03 



04 05 



06 107 



08 09 10 



Name and Position of Referrer 
Position I Name 



f 



HOME SCHOOL COMMUNITY AGENTS PROJECT 
LOG SHEET 



Your Date to be Logged Is 



Please Return to Evaluation Services Within Two Days 



( 



School 
Name 




(9 



(1-5) Program Code 
(6 - 8) Cost Center # 

17) Social Security # 



in 


1 r ^^^'^'^y 

With student 


Mrs. 


Mm. 


r— O 
O C 


With School Personnel 






O 0) 
U (D 


With Parent 




r 


a 
c. o 


With Community Agency 








With Other Than Above - 







Voluntary School Duties 



Home Visit 



Transport Student (other than home) 



Telephone CCMitact 



} 



Recbrds, Reports, Paperwork, General Office Work 



Supervising Special Projects 



Xheck oh Absent "Students or Problem Students 



Assigned School Duties 



Utilizing Conitiiunity Agencies or Resources 
Coijrt Appearance 



Dealing with Pi sturJbances 



Attend Workshop or Staff Meeting 



Other (briefly describe on reverse side) 



7^ 
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3 


q 


5 


3 



(18-20) 

(21-23) 

(24-26)_ 

(27-29) 

(30-32) 

(33-35) 

(36-38) 

(39-41) 

(42.44) 

(45-47) 

(48-50) 

(51-53) 

(54-56) 

(57-59) 

(60-62) 

(63-65) 

(66-68) 

(69->l) 
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GENERAL INSERVICE EVALUATION FORM 



Inservice Tonic: 
Presenter(s) : 



Date: (e.g., 7/15/79) 

Session: ^a.m. or p.m. 

(1) ESEA (2) DPPF (3) General ■ 

(circle only one) ... . 

- — (4) Other (Specify) 



P'^og'"^'"- (1) ADK (2) Aides (3) 'bMIP (4) CLEAR-Elem (K-5) 

(circle only one) CLEAR-Middle (6) Elem. Couns. (7) HSCA 

(8) OND (9) PREK (10) SDR (11)' Regular Teacher 
(1?) Other (Specify) ' 



Circle the number that indicates the extent to which you agree with statements 1-4. 

^ong 



Strongly Strongly 
Dis^<free Pi sac [ree Undecided Agree Agree n 
1» 



1. I think this was a very worthwhile 
meeting. 1 2 3^5 

2. The information presented in this 
meeting will assist me in my 

program. 1 2 3 4 5 

3. There was time to ask questions 

pertaining to the presentation. 1 ' 2 3,4 5 

4. Questions were answered 

adequately. ' 1 2 3-45 

5. What was the most valuable part of this meeting? 



6. What was the least valuable part of this meeting? 



7. What additional information or topics would you like to see cohered in future 
meetings? 



HOME-SCHOOL-COmUNITY AGENT PROJECT 
PROFESSIONAL STAFF SURVEY 



Please circle the number after each statement that shows how much you agree 
with each statement. 



1. The Home-School -Community Agents 
role as a liaison between home, 
schools coimunity is important, 

2. The Home-School -Community Agent 
has been effective in providing 
liaison between home, school, 
and community. 

3. T-he services of the Home-School- 
Community Agent to the total 
instructional effort at your 
building are valuable. 



5. 



6. 



7. 



"TTiyTfiJaerrt (s] you referred to 
the Home-School --Community Agent 
showed some improvement. 

The Home-School ^Coinnunity Ageirf 
helps the disruptive student(s) 
make positive adjustment to school 

The Home-School -Community Agent 
helps the disruptive studGnt(s) 
make positive adjustment to 
home. 

The Home-School -Community Agent 
helps the disruptive student(s) 
make positive adjustment to the 
community. » 



Strongly 
Agree 



Strongly 

Agree Undecided Disagree . Disagree 



S3 



1 



In order to solve the problem(s) of student (s} you referred, the Home-^School- 
Comnunity Agent: 



8. Made home visits: 
9. 



10. 

in 

12. 

13. 
14. 



Frequently Sometimes Undecided Infrequently never 



Held conference (s) v/ith you 
concerning the student(s): 

Had conferences with student(s) 
you referred: 

Arranged student conferences at 
School which included parents 
and/or professional staff. 

Enlisted help from community 
agencies (such as CflACAO, CETA» 
Health Centers, Etc.) 

Helped student(s) ^*nd employment: 



Appeared in court in regard to 
the student(s)- 



2 
2 
2 



2 
2 



3 
3 
3 



3 
3 



4 
4 
4 



4 
4 



5 
5 
5 



5 
5 
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PUPIL QUESTIONNAIRE 
M0ME-SCH00UC0f«1UNITY AGENT PROGRAM 



You have 'met with » the 

Home School Conwiwnity Agent In your school^ during this school year. 
The following questions give you a chance to express your feelings 
^»about how the ,Hon)e-Schoo1 -Community Agent has helped you. This is 
not a test . You do not have to give your name. When you are finished, 
ToTd your completed questionnaire and give it to a secretary in the 
school office, who will put it in the school mail. 

Thanks for your help. 
Please circle your response to each state ment. , 

1. I first niet with the Home-School-Conniunity Agent this'^ 
year because ^ 





arranged it. 


Yes 


No 


Don 


•t 


Know 


B. 


my teacher(s) arranged it. 


Yes 


No 


Don 


•t 


Know 


C. 


my friend(s) arranged it. 


Yes 


No 


" Don 


•t 


Know 


0. 


my parent(s) aV^ranged it. 


Yes 


No 


Don 


't 


Know 


E. 


I had a problem and went to 
s:ee the llSCA on my own. 


Yes 


No 


Don" 


't 


Know 


In 


order to help me, the Home-School 


-Community Agent 






A. 


visited my home. 


Yes 


No 


Don' 


t 


Know 


B. 


arranged a meeting(s) with n\y 
teacher(s)- 


Yes 


No 


Don* 


t 


Know 


C. 


took ti)iie to discuss n^y 
problems with me. 


Yes 


No 


Don* 


t 


Know 



0, visited a coniiiunity agency 

on my behalf, such as CMACAO, ' - - 
Health Center, or counseling 

agency. Yes No Don't Know 



40 



Since I talked to the Home-School -Conmunity Agent, I am 
getting along better with 

A. my teachers Yes No Don't Know 

B. my family Yes No Don't Know 

C. my friends Yes No Don't Know 
The Home-School -Confliunity Agent 

was helpful to me.. Yes No Don't Know 

I feel tny classroom attendance 
has improved since meeting with 

the Home-School -Community Agent. Yes No Don't Know 

I am keeping up with n\y 
assignments better since working 
with the HorDe-School-Conimmity 

Agent. Yes No Don't Know 

When a«5tudent has trouble in 
school or with a teacher, it 
is a good idea to talk it over 
with the Home-School -Conwunity 

Agent. - Yes No Don't Know 

Students with problems can 

get help from the Home-School-. - 

Conwunity Agent. ^ Yes No Don't Know 
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00 

o 



o 

2 



LAST NAME 



FIRST NAME 



M I 



TEACHI^n NUMBER 



^^^'OOl GRADE 

USE A NUMBER 2 PENCIL. ERASE COfVIPLETELV WHEN MAKING CORRECTIONS 



r 



D- . ^^fwmw ■-^■^K.i WWilK^IH IVIA 
>HAg THIS POPR MAP A NY INVOLVEMENT WI TH THE CO^ R T? 

■ YES NO 

OOOOO OOCOOOOOOOOOOOqqqqqqqqqJqq q^^^^^^ 

1 12, HOW flANV MONTHS HAS THIS P U PIL BEEN SERVED BY T HF PRpr.PAM-T : 1 

0-5 6-10 11-15 16-20^ 21-25 MORE ' 

000000 000000600060006000000000 QO 00000 

[[ ^.NUMBER OF CONTACTS WITH THIS P^L? ~ I 

0-3 A-6 7-10 11 OR NORE ~ 

qoooqoo ogoooq6oooooqoo 00 0 .0 00000000000 

lA. N»^1^ERf QF IN-SCHOOL CONFER ENC ES HELP R EGAR PI N6 LH I S PllPll'> j 

' 0-3 A-6 7-10 11 OR MORE 

* * " *. * ^ 

000000 0000 go OQOOOOOOOOOOOOOOOO OO 00 000 

Is, NUMBER O F HOME VISITS MAPE REGARDING T HI S~7 irFTr^ " " ) 

0-3 A-6 7-10' 11 OR MORE- ■ " ' 

0000000000 0000 000000000-00000000000000 

|6 , PIP YOU REFER THIS PUPIL TO A COMMUNITY AG^ i^ | 

I ^ ■ ^ _J 

|7^F|NAL OU TCOM E 7 CONCERNING THE ORIGINAL REFERRAL REA S0N(<;1^ 1 

' MARKEP IMPROVEMENT IMPROVEMENT NO IMPROVEMENT 

■ * * * 

00000 000000000000000 0^0 0000000000000 00 

" ' — — — ~ ZZ3 

[OO0OOOO QOOOOOOOOOOOOOOOOOOOOOOOQOOOOO 

' — ^ zzrz] 

< 

0000000000000000000000000000000000000 



1 1 1 1 1 1 i 1 1 1 1 1 I 



^???i????9?????????9999oooooooooo^4ooo 
H ' » ■ ' ' ' > I > I I I I I I I I I I I I I I I I I I I I I I I 



